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25 learning principles: Applying psychology to guide pedagogy

and the design of learning environments
Akira Mukai and Jun Sato
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(Abstract)

The purpose of this paper is to introduce “25 learning principles” written by Graesser,
Halpern, & Hakel (2008). These learning principles are empirically grounded and useful
for guiding instruction methods and designing learning environments. I summarized
these learning principles and issues in its application were discussed.

Key words : educational psychology, school learning, academic achievement,
education practice and psychology
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1. 1EU®IC

[HHELHPEOAREN] L) MENHC2OHEHIhTws (Bl iR, 1982
g, 2003 : &%, 200320, WhIE, WHOHZADPHBFEREEML., THIEHBKL
TWRWVEWIETH 5, HELHFIE, [FE]L [FH] TAKEEEG] [HE & &
fifi] %2 F@e LTS CT &7z (R, 2003). 22T, HELHYE [BHEFOW
JERBLHE] LINWEIRTE S 2, RIS, #HFEZ [FERPEZIIFHTLME 2
T5b0] ET5E, WEOHFPZ, LHEFOILALEHEBICDEZ 0L %S (OF,
2003)0 TabbH. T [AEME] OREIZ, HELHY KFBIZBITS) OMEOAIC
HMELT, LHPL V) ZPREESED L ) ICHEERICET 2050 & v ) HEICEZ
MADIEDVWEETHS o

DHERE, COX) ROHELEHEERIIH D LERINTVLF Yy 72l 572
DIZRDLTwB, FlzIE, FICKRFOMFEMN & L CREICHRS N2 HH LB O BF
FOHELIIE, FRASPHUEEEZ2 MM S L) 2 LSPHEIOT LTS D
DONBBEL DY, TONEL T/, AEEBBLZ2HMJERLZ DL L >TWS (B
ZAE. HH - EIO - EBE, 2009 HEH, 2007 ; A% - HOK - ML, 2010 5 k2, 2004 5 i
H, 20097% £%%80). 7. #HFEL LTHRENADOLINI S, #HHECHZARLEAL
HEOM A BIFZRARIZD L Dwie, PREE. FREL, BRHH IS T 55X EEK
HEDVRENLEESL L2 LT RZTONDE B2, HLOHEOHROS, 1995 ;
Bruer, 1993 #AH - #E:ER 1997 5 #i)ll, 1993, 1998 ; National Research Council, 2000 # -
FRHEEAR 2002 5 /A8 - KA - BER - 0, 1989 5 85K « 85K « A1l - A2, 1989 ; it
2005 ¢ # EBHLEFEF 0L, 1993 0 FHH - Hil, 1992), TS DOFEHIIBVTE, #
HEBBY N T 2 BEROBEICERSD ), HEEE~NOT 70 —F HELLHEHKT
HHLO0, LT, LHEEOWMZEMAN LD X I IC L THEFEBRIALICB T 2 BEICL
A BWHRENT WD (LN L BHHEREROMD DI 2 BIRRWELIZOWT
(& A - B - R - AR, 1998 o Z L),

FEOCHFPOFHEBICOETN, TL T CORTHHEFHEE L EHEN 7 BEED R
BWEIIELSNS [FH] ICHLTYH, LHPEMREINE TOELROBT, £ D
HEFEBEIDHTRZMAEZHAO 2L TE . MlE¥E L, R, 2L T, f
W52 LT 2R, IRICE > TERSRTWEIDTH L, ThHDEL
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. ARBBFEERCEMKL L) L) HEZEMOL LfTbRTWZRWIFZE, T%b
By FEINEINCZS EOWTTONIMAETH 505, TDO L) RIFEICL - THzb3h
7ZHERAY RIS o THHE LB ICHT 2 AHW 28 2 e L, BEEERISE S,
RERINCHEFERIIBIELO>ZE b H D (NI, 20032H). b HHA, L7z L) %
ATHOMR T T RICL T, HEERTVIMICEN L2075, HERFHICHT LD
a2 A BMED B Do S HIT, LEAHREO N EMRICL - TH 726 ShHEwZ IS
ML R0 HERYTREE T2 MEOBERI 2 IS X ) 2B HimL Tw»
b0 BEBGIIBIT A 0L 2EBEMETIE, HeeimmiEitErszshsled
HY. 20X GHEERED LA EZRHL, 2 LT EEEBENOHMZ D726 T
DHE B ORI 2 S 5 2 L I2D %D %,

L Laas, 20X R NHMOFEERIZET 08P A ) = X LIS 2R 205
HMAZRET HRAE TR INTESL Y Eoh { OMFERRI T EEIAL BT
BEFEBH R FEEIIAGTH TE TR VONBIRTH 5, @, WEBLGOHEL, ¥
BREDI )L TRESIN L 2B 5 8E 2SOV TOHEZ F > TE v,
F72, BEBBEES T 5 TS, HHEHL BT SME M ik o FIH
VEEATH B Hlilild, 2O L) EEBERICL o TED L) ITFEEPMRAES NS I
B9 5 MR/, TN Z2HEHBF WIS O L ENTW RVl EDL &
bo F/z. HHEAROMMAELZT TR MG W2EB T 0 7 L 2/%ET 5
A& D% L H NHOFERIZET 2 8HAZ T f#7- LT, 20 Xk)erars 7
LEERLTVwENEF2IE, ThbEfEblv, 2% ), AADPBIEAATHET S
EV ) RICBWTEGICHH WL HET, 20 X)) EBE L OMAE o LT
BRLEDNBHBIED ) o

ATl DAL o TH S SNAABHICH T HAE, BHEFEBRICHHT
BBATETHETHEVIRAD L DTH L [HIZEE BLO, FHBEETFA V0

& 7 52502 HH (25 Learning Principles to Guide Pedagogy and the Design of

AW #EIX, Life Long Learning at Work and at Home® 7 = 7% £ I (http://www.psyc.memphis.
edu/learning/whatweknow/25principles.doc) TATWEETH 5, Tz, RLFHOFHIZ, EOF]
H O (AFHE) 2ZWHETLI 2L FRED L ANTH D A VT 4 AKFDArthur Graesserfdi+
WX o THETENS (201044 A10H, BT A —NICXBHZ), T2 AXETIE, FRFN0IHHE
OFINIBIEHENT, TOMPAIFEIREN TV ED, REFTIELEPICEELEZRLTORE L, M0
OFMIF VA CHEMIC F LD TR I LT 5,

-211-



Learning Environments) | (Graesser, Halpern, & Hakel, 2008) ° Z#:/-45%, 2@ [250D
P E B | 1%, Association of Psychological Sciences (APS) 12X o CARIFR S, I
APS & American Psychological Association (APA) Ot A =3 7F 7 & o 72 4E
MEHS [HFEIGERPREICBIT 5 4:0E2%E (Life Long Learning at Work and at Home) J
WKLo TTEDOLNLZLETH L, TOLHFISRHMEIN TV L LT DR FHIL,
B4 R FEERISOIRIC BT 2 EFEFZEIC L > THRINTE D FEEREFIISHTETH 5
EEZEZLNTWVD, TOXHETIH, TRTHOBEEISHNTZOFMIPG 26N TED,
Z LT BHEEBRHAYGICBT 2 BN TR IFLEINTW D, REITIE, ThH250%H
JAHEZ AL, fid KETlE. ChO0¥BFEHERIEL. 5HROBZEL R 5,

2. 250FBFEE—FBICDOVThLoTWVII e, BV, BE—FEHEEERENR
ETBHIENTEEHE—

(1) EHEERE (Contiguity Effects) (Mayer, 2001%:1)

MO 2 BN H BB, S VF AT TERREICBWT, B, BLO, B
B L TERSINDERETH L, PIZIE, HLHMRIZHT 5 FehEE, Wi ko
SRRV EZATIER L, EMMICZOMWBRON  ICEE SN LB D L. 72,
HHFEZIIOVTOHRINE, Kotk B, BHHL ERMHE - TH L TIEA L,
ENPHEGEINTZDL ZIIHG AN LEDVDH L,
<RI NBZ &>

MO 2 L EDOH 5 EHELBEH, BELWICZHEN, BEICIHELTERIND
L BB BIO, BRI E T A V55T L,

(2) MEEBILBERE S (Perceptual-motor Grounding) (Glenberg & Kaschak, 2002 ;

Glenberg & Robertson, 1999% /1)

HHMETE LD TRAEING & ZZWO T, Tha BARN 2 JE ) (B S
T ENEETHD, FHEIL, TOMELZHOPTA A—IMLL., TOURRLKHE
BIETAHZLETRBICL. 2L T K& L BIT. T LD X9 ITHREET % 0% BlfE 5
57259 Fio, Bl L FREE FERMBHNCH T 2 m oL (M Sz mak)
ERHZ LD BDIESH D AEEBREBRAFFICER & 2 5D, H 2 EMPMEL RS
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FR720IHMEHET L EDL I, EMSIPLELREGTH D HaltDRFEDOH T
s A E o TEIRDSD N ST, A A= TE LW L) BTG R A A H AR
Lo THEREINTY, HMEEFHREBRIEERED T S v,

<RI B Z >

BN, Bl NMEIND L E, T LT ZOMEVEERIERES 2 b o THE
SNBLENH DL, H LS 2 R EERBIEEED T L iz 5 v,

(3) —HE/FBAENVF AT 4 7EH (Dual Code and Multimedia Effects) (Mayer,

2001 ; Moreno & Valdez, 2005%: 1)

T, BB (SFPHG). BEES Y 71 (BERPHRE). 2, 8F (2>
Va—2 Rk TEIhb e, B—ofkX, €5V 71, BAERTRESIRALE S XY
by I FLIFH SN, ZLT BESNRT DS, ZHFHLIZL-oT, 0% D
REMBEOTFEZ AT, LD EET, BUICEALEER o8N, LALEN
Oy HEESEPRMAROBMANE L 725T 720, HREFFRHICE > TETE TR
57w,
<IREEhbZE>

THMOPBEROMKK, HHOES ) 74, BROBKTRES NS A, BAMBEEAN O
REHTH L, FHEOBBLEZODEICL o T, FEFITHEOAHEZ TS5 Z LA
BWE D IZERMEE T Y52 E,

(4) A PR (Testing Effect) (Dempster, 1997 ; Roediger & Karpicke, 2006 ; Wheeler &

Roediger, 1992%: 1)

TA MWD 2T A2 L&, EREN R L RN LIRS D 5. BN LR
12k, BEIZT A NZZT LI LIEY, FEHEPFEMFIHICHD2INEIC R 2 &
W) ZETHbD, 74— Ny 2 2ZF BT EDRHVT A MO b AEGEIRE T 5 RN
BHDD b LERDIIST 4 =< VAW TBEL R DL T4 — KNy 7 %2% 5% 5
I BN L DA% 237259 BETAMI, B—T A M OHRT, BHEELE
DRRN D B0 TEINEHMIZ, ZASEEZTRE Z LIZOWTRET HBEDHE & LT,
FAMEREFHT LI THD, FHBIL->TH, HOOFEHDIHE LTT A M
RaeficarI iz, HIETH 5,
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<REEhHZE>

FEERWEBLT 2720 T A FEHEIIHVL L, ZOXHITHI LT, Y
HN XA RS — %l LTSRS 2 S L 2 T 2755 9, F720 T A MEREH
REFBEDOI/HE LTI LIDITON L,

(5) RIBEZIS: (Spaced Effects) (Bahrick, Bahrick, Bahrick, & Bahrick, 1993 ; Cepeda,

Pashler, Vul, Wixted, & Rohrer, 2006; Cull, 2000)

AEOMEaZ 22T 72 A V2=V TT A PS5 8i1E (EOMBEZET ATV a—
VTHBT BT L LIS, H—T A ML OHRT, FEMBORMRREELZ 7257,
H—7 2 PP FEOERICEBSI N &, ERIETEHEREZ LD, MREZZ2F727 X b
LI LT, H—EET A M Tl FEMRO RIS T2, 72 MR O1ER
WCEMS Iz E &, FEEE, —KEEY AT A LEE L2 BHME LTl Y,
ZTHWR. TAMCESGRZ LD, HALFHEOWMT & B D, EBIZIE, RIURFEFZ
DT A PDERTIIRE SN VIS 2 0b 5T, FHREHZDOT X MIBITLEHEREY
BEMEPRFEEN TV LRELE L THIEWL TV 5,
<IRIhbZe>

L, FEHEZOT A MIBIT2EEND, HHEZHETOMRINSE X )12, HELI
TAPZTRETHD, DLE—DOT X MPFEERBT CICEBIND 251X, Al 5
A ff ke, Ta Y ¥7 yA0L0HL Tabb, EBRIIEZ) TREVIZH 22D 5T,
FRBADVRYEEICHH TR ERZREL TV E VI BRIZT oo TL T ) W
DD %o

(6) AERWIFF (Exam Expectations) (Szupnar, McDermott, & Roediger, 2007)

P AR MR E S0 L Bbh 2 RGBT L 312, 20 X5 %
R L 2w & XD b, KET A M OAREZT 5. FEBIFEMNEZ.
BRICDBEIIRD EHRETH L &I, £H)TRVEZ LD S, FHATRZRETREICHD
TBLLEEZDONS,

ORI H THEFEM D U S, R A Z2, WIS TS 5055 BRI
MHELTHRPICFET LIS, BRAFRIRE L5 %2, — RIS TORAR] & XN
COMBIHT ZEEBYC B 5 AN ZIEAAS 7R SR TwD (Bl2E, 1. 20092H) .
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<IREEhbZ &>

BN, HHIFRICBT LI HICESND 725 ) BB G H DD B L) i
AT RETH L. FEHBTE, FRWICTRA SN E W) ARREZFT LT,k
BRI § 2 2 L ATREZR LT, Wl RIS 57259,

(7) B K %1 B (Generation Effect) (Butler & Roediger, 2007 ; McDaniel, Anderson,

Derbish, & Morrisette, 2007: Tulving, 1967)

FEE FEHEADVNEZERTH L EELORT, MELZHOAR L LS
%o RRZBREDVBNROFDSHY) TEZEART 2 2 PR EL LS, HEFAE, L
iy EXXT A M, FEEVPELWER ZHATLIIENTELILDATLELT D
SHGRRT A PELHRT, X VERZEREL 03, EB HRBET A M. HE
AHEETLOLFALL bV OEFHMELT &R,
<RI ENB T &>

WRETHIUL, FERIHET A PEERL, FRECRARO T2 ) THERE AT
LR ERBEITRETH D, (FHEED ZHERT A PR ZOMOHEERT X 256, Bl
AEZENHDOTENRLLTE, UL LVORRERS L) 5. bhivbhoms &
THTRFEL TV R)

(8) #R#IMLRY % (Organization Effects) (Bjork, 1994 ; Bransford, Brown, & Cocking,

2000)

HMAEERN LD, —RMELz0, AL T Lk, FRMEEZHHET L L
R, TOMOEMN R FME L 5T, KVENFEHEZ D63, 548 - AL R
T5LEIC, TTICERAZEREMEZ, BT 52 Lh% v, FET L XEMEHIRE
BRI b L 2 e 2 BICERT AL, 2 e DX ) REBNRIEE L L BN
T, FEMBOENREELZ 72567, AL HE T LS FEHEAFOFIETHR
RIBRDZE FHRFEZHOIE L LID) R BESPCHMEL LD X ) LB OEHRIE
SLOEMEMET LI EDI ) B, T A MRRZEEEAF THETRETH 5,
<RBEND T E>

FEBDVMRT B L I, HRERFEET 27200 BRL FE LY, FEEIRMET LS
Eo COX) A, BNEETHUH GEYIZKENTOEIEBEENS) HEHR
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DEMRFHCHANH Zeh b, BHEeLELTHETTH b,

(9) —EPERE (Coherence Effect) (Kalyuga, Chandler, & Sweller, 1999; Kozma, 2000;

Mayer, 2001)

FERBE, FERITLIRETEGBSCHLTEHL, ) BN LN RL 2R
THLILRDLEET D, FHAOREWS T L) EHEOME 2, 728 2 Ths%fii &
L CEMMIENNTH - T, HIRTAZLDVEETH S, X HREKRFLKRL Vb
WIS L&) 2y BRI 2RaMERIE, BEGRS Y FOMBEZREICL, FEEO
HEERE ) % T A DH 5.
<RBEENDZ E>

FEMEERIHT5 & Z1E, FELERS VPV OLHICL. FLT FEHHAOR
ZWOT &) REBE AR 2N R s,

(10) Wik & 5B (Stories and Example Cases) (Bower, & Clark, 1969 ; Graesser, Olde,

& Klettke, 2002; Haberlandt & Graesser, 1985)

Fex ZIRROYEEL, TOMOFBMOFEEME LD b, HiAPT <, HELLTL, £
LT HARTvo BTEOM, Mz TRET 2R TR ETETH 72013
EThol. WEEIIE. HEARBREEUELSD 2 X9 %, BARN RS AY. MR, %
i, 78y b 7T G TESH L. WEEO LD Ao HEE, FEAH D,
LR <, L THRMEITKRD 29w,
<IRIEENBHZT &>

Hl & PR, WRE L FHICB T, FEUBEPEELNEEZRZONDL L HICTS
RETHY ., Wik & FHNIHBWHFLL T BB LR v,

(11) BB (Multiple Examples) (Hakel & Halpern, 2005)

MG B2 DI, BEROFFRL LA EH TEET S,
<IRRENDZ &>

FERBBESOFB, FHIZ, R o %R0l (B2, BRI RE L Ry oMk
) R o ARSI OB SN2 d ORI % b D) 25 BINS N6 & ffit5
HT k.
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(12) 74— 2Ny 7% (Feedback Effects) (Pashler, Cepeda, Wixted, & Rohrer, 2005)
AL 5T FRRECBTLHTHYONN 7 4+ =< Y AICHT ST 4 —F
Ny 7 ZHMEREWE B D05 W74 — PNy 0543y FIFHEIC L o TR
5o
<IREENLZ L >
T4 —=F Ny 7 OBRMHP LTS, FHEAVPIELWRISZ#ET 52 L5k E 45 X
VRAT T a— VIt o T, FEFIZ 74— PNy 7 2 fitflt§5 2 Lo

(13) #BE (Negative Suggestion Effects) (Anderson, Corbett, Koedinger, & Pelletier,
1995 ; McTighe & O ‘Connor, 2005 ; Roediger & Marsh, 2005 : Shute, 2006 ; Toppino &
Brochin, 1989)

AN, ERERBREFECT AN DI EICE>THEET IO LA LGET, #olz
THHD 7258 LI % Bl ZHGEIRT 2 MIZBWTIEL K RWBEREDSE/RE N
L& ELVWERAORD YIS LB ZADPFEEEIND Bo ZOMRII, G KGRI
BWTH, 2o BEEDPIEHELRZEZ AL RVWE T, B2k Twb L EbsHEE
WELL) ETHHNT, 2050 BNIRAFET L L XICRZTI O, 20k
RIZBWT, FEFE, BRo T2, WM —HEOH2MEEZEL VW DL LTH
KT %o TOX BRI FEEN, TA DT HEBIC, BERE L L TERED
REEHMEZBIET 2 EATRICRDL LI R TA—F Ny 7 22T b LRI LI %,
<IREENLHZ L >

IS5—%MBIEL., ZLT, BEZHETAILICL > TH 20 SNBBAEREZE RS
572012, TAMEBEDOT 4 — Ny 7 2R T2 L Hlfid, 7R M KRDoSLT
EL7Z2FRCEBCHT L7 4 — KNy 72T HRETH D, COHBEERT LI
E BEONT A P EERT S35 BEOLE, BT A MEERT LX) bEY
Thbo

(14) 2% LW NEEYE (Desirable Difficulties) (Bereiter & Scardamalia, 1985: Bjork, 1988;
Bjork, 1999)
PRI FREAAPHERE AL 203 R 00w E & DI, EROERT
RMRBEPICE LR LB NEETH LI, FHTINE, HDWVIE, METHXSEHD
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BHEEL L) BHEAELSOLRT, @tdhd, ZOWRDO—DDWREMIED D 5 FY]
. FEED, RBERFICHERICE D 772 A LRI %5 &) GHEBOMBEREEZIED I
TEVIDDTHL, HELVHEEMEZEX LW AL, WllEE2zESLTLES
2 BHNIH 5 28R OBEZ LT %,

<IREEhbZ &>

HEHE, HADRNEWEHRE, BNE2ETL L) ZRHELELETHRATERTRET
bHbo PIZIE, HEETERT DMHE. BFEOMM T 2B 2L 138 7% - 721
FFTRERLZIEI DL Ve £9 TN, FEFE2OOEHREERELTLE ) & E
AbNBIDThHL, FEFE WP BN UT LM RE LT 5L X, [FHDFE
BLRTWEXINY, TOMHiz LCREATBIAKES 9,

(15) EH0He AR (Manageable Cognitive Load) (Pass & Kester, 2006 ; Van

Merrienboer, Jeroen, Kester, & Pass, 2006)

RNVF AT 4 TEEREREZ, AP ED L) ICEHT 20N OnThbhroTnb I L
WCHERS RETH Do YNVTF AT 4 THEEMBORIICE T 5H ) 535 2 HENE, A
HERZBOTHY, T LT, MPEMIKT, KWL THONEREDLTULAIIH S
FREOBAME 2RI EL L) WAL T, #RESEE [MO#@s»d] 2
EThbe ZOXH BT —F ¥ 7 XAEVANOAMIE, FIZEHOMMBRIZ BT, flad
SNTXEEFEE LR VHEREANRH L L &R, HENGET XA -V a Y EERTREZ
DMOE) & HFFIAAET B L &I, ZOFRELHBBL) oo —HMEDEP (coherence
principle) (&, WEARLMBEZM Y B 2 & 2 RBL T b0 ZEHILHNE (spatial
contiguity) OFEIIL, FIFIN3CFA, Tz il 3 2 HENEIREEOMICALE T 5
VB2 BRT %,
<IRRENDZ &>

SNVF AT A THEEME ., SRR EBEEM AT 2. WIS 2 U FORER & WP
RS, TLTC T2 A=Y a yREOMOB & LIFRISEESE 2 2 & T, Al
Wbl lzdiynrl L,
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(16) ¥R (Segmentation Principle) (Mayer & Moreno, 2003)
WHETHERENLWHAT, SiHEVI)DOOWHEDP S, BRMITERE L 72b DL 25,
RVF AT A TEEMEAEI S WL & oMK (B, B, EB, #]
HAEAR D — MR 7220Y) CRIBFICERT 2 2 LA L 2 5, BHW AR RIS/ L
TH LR E RN T 5 L) — B EIIE, RO AT 20535 & &1,
EOI—HEEE R,
<RINhbZE>
VBB OFERTER SN2V LIS, # LWIEHROER & &% 5 % o
RHAT CR/REND &) ICRIE$T 52 L,

(17) 3 W % R (Explanation Effects) (Ainsworth & Loizou, 2003 : Beck, McKeown,
Hamilton, & Kucan, 1997 ; Chi, de Leeuw, Chiu, & LaVancher, 1994 ; Coté, Goldman, &
Saul, 1998: Magliano, Trabasso, & Graesser, 1999; McNamara, 2004)

SN, HERFORER AT, FIROGMEYIESE, € LT, ITH OGRS &
FNTWDe FPIZE o T R —HMED G2 5N, ZEEH Y FHEEEL TH
D, BEZOPDPIESLEN L. FE - AR, FEMBEBECH>TWDE I LE20R1T
L ZFHRT S &9 e BEEEEE (think aloud protocol) R EME @ L T, ¥H
MEHNZE T 2 BUH (self-explanation) ZAEI N 22 b AN, AEHY, BIU
HOROHMZ 2B HWEICE ). XD ROHEE, 23, G BB REIh5,
<RI L Z &>

B & A EBEL, BT 2 HOBWHMZRETRETH Y, FEE»LHCIH
MEFETRETHD. TOX) HHWNE, SR A S = X4, K - RO, Tk
RO OO . £ LT, PR HEmIC B 2RV E 2 e E T 5,

(18) & W B %t (Deep Questions) (Craig, Sullins, Witherspoon, & Gholson, 2006 ;
Graesser & Person, 1994 ; King, 1994 ; Pressley, Wood, Woloshyn, Martin, King, &
Menke, 1992; Rosenshine, Meister, & Chapman, 1996)

FEMBCHET 2RCHH LRSI ERI SN0, [0 T#IZ) T2

[Wol bwvofe, BIZRBLTWSHFEZRAT LI L2 PR EHITERT S L) kv

BEEICL o TTlEARL, [E [EDXHIZL L~ [bL~Thwib] D
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FI)BBOHEBIC L o TTh D, - BEPRVEREEZ §5 X ) ITHIT 2 2 L3, X
HRHERICBIT 25 EHM B OB L IAET 5, FEEIL. ROIEFKEZRIFTRETH
EVIEZHEFIION, RELTELLIELRILIVERILEIN2b DL 2,
<IREINhbZE>

JVHEEZ, FEMEOWRCEF LT BhlE A - AR 13EAEDERERWY
HRThHLH720, JOHBISEAFVEFIZOTE L) IS 2 LEBH 5, L )iEN
BEEIE, RO R RGHGEKETOERE S5 T,

(19) A I (Cognitive Disequilibrium) (Chinn & Brewer, 1993 ; Graesser &
McMahen, 1993 ; Graesser, Lu, Olde, Cooper-Pye, & Whitten, 2005 ; Graesser & Olde,
2003)

ARG IE, BOR, a0, BE, 2 LT iRWEBEZIGEL, ZoME, Ry
Bedbod. BANAHE, BE~NOBRE, FE. A3 R HRI B Lz
YFUE HEICBT AWML v T AHEFENE BT S W 2RI, 2L
Ty TOMOMEEDOITRET VDS L ZITHEL D, COX) BRITERET O VELE &,
FEEZ, RN 2 BET 572012, Hidm, B, BERYL, BUTB ORI
L ULEN D Do FEREVBMNAG W 2T 2 & & BOEE BE, w, #8550
PRIV LT R,
<IRKRENDLZ &>

FREREHIIE, b LERHNPERAMBORVERZHEETHI L TH L6
FEHBEZRAMAGTHOREIIE &) 2REZRETRETH L. 20 &) LRI,
Fh - BRI K o TR WAL 7 AL =23 23726109 5DT, 1T 02D
T2 TINT LD &) RFRENDPLEE R D,

¥

(20) FBHEIBFHKTE (Cognitive Flexibility) (Rouet, 2006 ; Spiro, Feltovich, Jacobson, &

Coulson, 1991)

BAMEHES R N E V) ZEid, HLBRICH L THEEOBE, W Z2 1555
LWV ZLTHb, £/ FE FHL AFv, PhiE. BHl. 2 LT BB
ZHWIHEUOT 5 &) ZEEOHBOBAERIFET 5 & EI12H, BAMRKIES
WEWR Do BN ETERMERCHEBOBESRIIODE, FHEBH L LOTHTE L
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W) MO R R o Z2BVEICERI L2 2 S TH S FIRIE, Bpsid, FHE (2+
3=5). REBWTHEE, TLT 24T, HEELD $ 2 LEDD 5 IR CEAIEE
BOWMAELR T2 DTH Do BAMFREZ, ZHERLMEZHRLL) ETHL
2EoT T2 SOX) LRGSLABMOMAERE DRI S L) Rz 552 12
Lo TER IS,
<IRREINBZ >

P & FRBIRE, BRI, WERHMI BV TRLZ S &) GiilEL k3 €5 2
N o TRHAMEHRE ZIHET 5 X )12 5 2 Lo BBOZHLRFBIIMR T, FHED
A ER, Tt S A BENEE, 2L T BOEMOBOO%H) 2482 X9
TR AlFRASLE L 72 % o

(21) InvF4ay 2 A OKEHA (Goldilocks Principle) (Metcalfe & Kornell, 2005 ;
VanLehn, Graesser, Jackson, Jordan, Olney, & Rose, 2007 ; Wolfe, Schreiner, Rehder,
Laham, Foltz, Kintsch, & Landauer, 1998)

AR, ML X720, T E0E9 AFVRETHMICB W TEE - Bk
HIZH 1) CB L72KEOWEE T2 NI RS2, )P LEMIZHGEE LT, &
VRS8R (ZPD: zone of proximal development) 23 V). ZDEFKIX. FHEY (F
A Fa—F— i, #RE 302 -%) PHHLIIIHFLT, ENHD%hnE
SWELZFRIIBITLAERDOI L TH L, WF7EHEIF. FRERNEMEAIZLIT 51208 T
EDL HVOEE, GUR. B EEET A hEKML, £ LT FEEHOMAE
WHBUEZ . WO DFBEY SN L TE 7z FEMBDPFERFIE > T T XS L
& A AR BHELEEETIS, BETL0E Lav. FEMHFELYT E5
L& FE - ERIBRTLZLONITILEALERL, wHnL L), ML) LTLE
D7D,
<REhnZi>

FERRB N, FEMEE, LS X, HETEF br) EVnHEAIZRD X
I FERBOREIEDLETHOLRIHNETH 5D,

PAFYZAOHE [TV Fray 2 AL 3PEDL F (Goldilocks and the Three Bears) | O EARTH 5
EEZOUDT- DL, TOHFETIZ, L ETOBRTORICEKVAALEIVF 4 0y 7 AP, B X%
TEZN, b)) EIWVENZOBH, b ) ELIWET brd)EIVEEONY FE2RO1T5,
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(22) A5e47e X & #8H1 (Imperfect Metacognition) (Azevedo & Cromley, 2004 ; Maki,

1998:; White & Frederiksen, 1998: Winne, 2001)

RKALTEDLDL, LBEDXIITHET 25, 720 LD L) ICABPEET 5001
B§ B HIFA 2 VICEE L\ 2sd, BT T A R0 R 7 2 W B % W 22 A S
b, AYBMEF, R FE, GHE, RERR ETa e AT 5 H 51
NS WM OZ L Th Do 4 - AED 2 F AN, A OZRANZE L T3UbITARAF
L7eE 2 J7%. AR GRRRERE AEENI 5T % 2 812X > T fo 22 ISE RN
5o RAOKEIIE, AU AEOHMEZRH§LZ 8, BRTLZ L, =5 V7
TAHIE, FHIiT A LRI TRV, ZLog - Ak, B X 2BE 8%
Biad LTk, HOMELRFMARL T2 LA L v, BRI 28 MEHE. T 8104
B BRI X B RAZRET Z2DI2H 1) X CHHER T 74+ —F Y A2 {HOZ DD D
M EFDEIBILFENTHY, FET 2 LIEHBETH S MR, F4E - EED
WY % A FREL HOHREEE, AR EBET 10725 T BN A IR Eik
VHEEL D,
<RI NhbZ &>

WO L R BREN. A Z NG, B X O, HOWREYE, BREROHKIZBWT
FH BRI LD L, TOXI) BRRNEAFVIE, BEALDORAICHKE
iz &9 %dDTIE AV, Y LRBEE WM HE, F4 - AR, HIREOHM
BV TEIRMIZHEAMDRE . NA =T F AT - NA = AT 1 7 %8 L CTRIARIIC
WHRT BN MEENEY I 2L — 3 a YEEZARMISEINT 2680, S OHKH %
W5 X9 R AT ARFRIEHT 252K TLE),

(23) F&W%#8 (Discovery Learning) (Kirschner, Sweller, & Clark, 2006)
ZEAEDFAE - BEE EERVEIE, FEED. ) UEY LFshT 74 =%
YAERHTAMER LT, ASAY THERERFHEZRER T2 LANETH 2,
<RBENLZ &>
FEMEZ T 35L&, N, FETLINEERICBT2E VIR LEURZ
PRMd 2 DD %
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(24) HE Y] (Self-regulated Learning) (Kruger & Dunning, 1999 : Langendyk,
2006)
P DB LA LR, ASOERRTOMBIM T 0L A2 ACHIET 2 BBV
TS 2 LEHD %
<IREENLZE>
HLREHLI 7 L ClRH G H S OBFRL 7 23l 5 2 N L Wiz, FEFITHEKC
FMliz 5252 LTy FREVHS VI LRI KA HLIENTHETH b,

(25) #¥%¥° (Anchored Learning) (National Research Council, 2000")

T L, A BRI b o T T4 BHIZH DT, HOHEHIS
EoTHETHL L) %, WHLZERHMMEZBERL LI LRALILTHL, TOHH)
(& BIRAH D P E Y 7B 5ERBOWRMAGE D40 > Twbo T OREIL
THh D7D, FEHEZMERINE LT 2LERD Y kA RKREDHRE A F )L % B fl
THLENRD DL, TO L) HiEENE. FEHNREEOMRICEES T Hh, HRE—HLT
FHL S NS, BEFEOBTIZ, BEFERFAENEROREGII Y M &9 %=, FEHICD
Lot ) F2 T4 (problem-based curricula) %o, FH4 - HHEA S G OO LRE
[HIRE & e\ ¥k e X 9 e EESL K (communities of practice) HHIF BN %,
<RIEENDBZE>

R FEE B, BHIZh72o T A - BREORFID—E L72EEITH ) e 2
ExRBELT, ZLO¥EFFEHE HEVIZHKTDIT T, RAFEICL - T #4E - Ao
R LM SN, £ LT, MEBRC RGN 2 S B 2 RAEST 2 X ) ZRPEEO
SRS 726 S,

3. FEHESHRDRE

Dby T#E2E, BLO, FHRESETYA O E 2 2250FFFEE | 2/ LT
72 ERL72X 912, ThH0FREHIE, ThE TOFEEICHET 2K % BOIRN7E

© b (2010) T TESES AR ] L) REEPHV STV S,
T R #EOGraesser, et al. (2008) I2BWTIE. 3#DOMH S (Bransford, Brown, & Cocking) THIH]
ENTwb,
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ERELZLDOTH Y, FHEEEHR BT, WE - A0 E 28k T 2 720 0%
BRI T 2BCH R e R L2 HMELTEFLOOLNZLDOTH
bo TNLOEHFEIEZ, ZNZNONFIHE> T DHhDA T T —IH5HT 5 &,
OFEMBOHREZIRAET 5, T2, ROHEZ S 72595 (EE2, 9, 10, 11,
12, 17, 18, 19), QORI O =27 ORLEOREL b 725§ B (B3, 4, 5,
6. 7. 8 10, 14). ®@FHZFORMMEAM Z KT 5720 D FH (FHL, 9, 15, 16).
@RYRI B 2 D72 TR - FRAT V2 — VORBICHET 258 (EH5, 6,
7. 12, 13, 21). GFBAOBMNIEBICHE T 5 B (520, 22), 2L C. ©OREL
R AT 2 HAREICH T 2R (FH23, 24, 25) L% 272A9 . DX RAHIC
Lo TBOFRFEME T DL L, [HEHHIB VT, BANIFHEPFEME A
WCHE L, T2 BHEA RSP RE 22725 CTRIIMICD 72 o TRMEL TH K<
CEDPRELHEL 2D, 2002, LD L) 2FERELHEL, Lok
BREPAT V2= VTEBREERT 520 TBLENH Y, MR T, FHEORM
MR % AR L. 8% OB 28N AN 2 R L RISV F A 71 TR AT Y
B FEE bYW EVETLLEND S, LT, COLH)RHELT S
RERFBRPER LR T VHIREDS W OPERINTVD] LI REIIRL7E59,

LALaA s, BHEEBRICHESL A4, Z0B0FEHFEMZ2BCHHTAZ L 2E L
BE, WSOPEDDH L LE-EDbNL, FlzIX, THODFEMOGEERIZEEL TIX, »oH
FEHMW 2 O0HPOHGESHCO N TWAE 72D, ZOISHICIE, (LDHFO R EAT]
Rebo Flon BANGRFEHOADPHMNINTEY, ZORRIIHT LR IEDH - T
by EBROHEBGIIBI2HIRER A F 27 2128V T, BRI ED X ITIhs
DFEFRZISHA L5V VORFEIHE DV LIEVRV, E515, TRODFEHEOIEA
WL oTiE BHPERTH 720, AT THo72DTLHH0BHENIHZITOENL,
Bz BHIL20 [7 4 — F 2Ny 27808 ] ([CBT 2 i3 dEw Ik TH . ZoEHIA
SRBENSLZEICHTARBROEETHEIABERE LTS, 2%, KAk
PH, EOLI)BRETLEDIHNIITA - 7252 XRELOPPEFTE 20
L. 720 TEB72F 74— N0 I PRELBZNE ) PR Va2 — Va it § 5405
HDPRBEINTVDEHOD, EDXI BT A= Ny I REDL) Ry A IV 7 TLER
OPDWIETHE V2D, TOFEANCOARD EDWT, PR V2 — VaEtl L & 5%
WA H. 2F D, BHEBYTERICCOEHZAHLTHSR5L)ICT 5701213,
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D& REH OB B IR LR S5 L, HEOFFRWEEXToOFY 22
52k (0Fh, FEHIOEHWAZ L) T X0brh 3, BANIZID L) 2%l
JEHZ RN T oAb L EE R D,

Fo [FHEH] LI ERZFIIOWTOGERDBHFELET 5. T4bb, £b 2y %l
JEHEMFIEN L RE S DPEET 200 V) ik CTh b, Hl21E. Roediger (2008) I3,
FTRTOFEE (BLO, EE) OB [REEAICL S (it depends) | DOTH B L i
i oUF 720 72, Winne & Nesbit (2009) (&, AT L2260 5%, [#H%
AT 5250 2 —1) A5 4 7 A (heuristics) | &V ) AHTEIHL TS, Ba—1 A
T A7 A FWICRL DI TIRAEWV L, BICIERICES DI TEARV, £ ks
BV TRICRCIEREZ RS ONS L9 %9 FL W HEE W) BERYEDH S (I 213,
T, 2002 5 W)l 199788 % CoZbnt, 8 [FHH] LHIh2 L 005b7zhrd
TR L HLETHD L) L) BRHRE 5250128 L, Winne & Nesbitid, &2 —1)
AT A7 AL V) HFEOMHEHIZED, [9E WL ZEDPZVR, LFZ) %5 DITTIE
L EHBEICLD] THHrEWHIMAZEIAL L) & L7zohd Lk, FEE
D& A, Roediger®Winne & Nesbit2V/Rbed % & 912, FEE, Kb, F#HEE, 7
MR FEBE, FEEHER O A AR S T FEMRE L6 72010# %
BB T HIE N RV, LA LSS, National Research Council (2000 7% - #kH
BEER 2002) HSERT S X5, TAZWVRIZERDD ] 12OV TOHMGER. Thabb, 23
DORARGIZ | WY R HdZ % BIRT 2O L LTHWIUE, AR 2 Bk o#
WARE & 72 B 1T TR\,

FREUEBS T, A B HEZHCTRE - AREOFEMR L HO L) LR -
T, TOL) BHLVRAADO—FIL LT, HFERET 2 EOFEE D120\ HER R —
LR FHT B L) FERDH Y AR R SEER. REeMbT. TofH
PIEE>TVDEEITHD e ZOL IFTHMANEFEROTELE LT, iRy — o5
ZRHLTWE L) T, TOPRPHFLF 2 ETHRE SN TS (FHE, 2009 L2,

foka—UAT4 7RG, bebETINVTY XA (algorithm) 1A LCHHENLEETHY. 7T
ALFLTIEBIEONDL ZEPREENFRFRETH LM, FREAFMERLZETLIILDDH D
FiETHHrZ RN LTEL (l, 1997%1),

bW A MMV F—a2THI LIk T, BAEREEYEO DS XD REBOGEMALZT Sk
MoleZ & &R LIIZEIZOWTIE, Owen, Hampshire, Grahn, Stenton, Dajani, Burns, Howard, &
Ballard (2010) &z &
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2006 ; 41, 2009 ; fE4 A, 2008 ; H)l, 2007). H1Z1E, A TRY L7258 5
HUZIZ, RVF AT TEBICBI2FHICHTIEMLEINTEY., 2o k)
Bryr—akieeadbiLuhilmk Bz, =7 F=DS, Y=—PSP, 7v 7
ViPod, 7 v 7 WViPadZz &) . BEARMIZIE, R THA L LD ¥R EHHIZH Lo
THel S N7 HFHI R A H RS TR S, B - A EDFH 2 EET 2 DICHH
THLWREDSH L7259 RPEDLDIZON, HERERLHFT ICHAHTERZA T4 T
BZALT 5500, ANHPED LS IZFEET L0900 ) AN FEHITZLL 2T
H5bo

ARG TS L7z 25058 ERE ] 13, FkAx RBCERRBIC BT 254 - BIEORRN 45
BEBEL 7200, WEEBBL B THHTETH L EEZONL, I THETNRE
ZliE, o [250FEEH ], LEESEEERICERT 57008 -BBIBE %
WEWH ZETHDH, ZOL) HRFHRFEHITFEOBMNERE LR TL250THY . #
BIEHICBT 27 HOREMENEEZEZZ D @Y LT Ta—F LR 5759, L Led
Oy AFOBETHBRR2L 12, HEEBKRICHIKL ) 2 0BPFEIE, LB W) 4
MOBHOIEEAEDHFBIIDbDL %25, Thbb, SHOBELLT, ZOXH%
FRIZHT 2 0PN AROAZ S, BT, B &Eh R EER. 3=
FU T4 FEE MR SO ORMRERA L, HEERIEHTESL L) ITT
BRAOEEL 2 H7559 (Graesser, 2009 ; &b+ TWinne & Nesbit, 20093 B D =
£)o
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